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Surveys on competencies for teaching gifted and 
talented students were completed by 96 elementary apd secondary 
teachers of the gifted. Ss were asked to rate actual and desirable 
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variables. Findings revealed 12 areas, demonstrating the most 
significant discrepancy between actual/ and desired competence 
including familiar ity with screening arid assessment instruments and 
methods, curriculum development , to foster affective and cognitive 
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classroom teachers -and the public. Teachers with more teaching 
experience and education expressed a more positive view of their 
actual competencies. Implications for teacher education were noted. 
Questionnaires are attached. (CL) ^ , 
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Researct^in teacher training has indicated the need to develop effective 
' measures that determine the competency levels of -pur classroom teachers. This 

need rh'as extended itself to encompass all teachers, including those in special- 
— * • ized areas such as teachers of gifted and talented students. This research 



has involved the use pf a specific instrument designed by the, Missouri State 

V ^ ■ *' / \ * : > 

:v "^nBepa^tment of Education, Off ice of Gifted anci Alternative Programs, This % / 



-J 



.ii^trjimejiji .was designed to measure the actual and desirable competencies of 

teachfers of gifted and talented students. The major areas surveyed included: 

» . . ) . 4 

refeening, assessment, curricAltmj, instruction-, materials, co rdinatfon and 

evaluation procedures. The objectives of this research were twofold. 

O 'J / * • 

First, to assess on a statewide basis, the extent to f whij2h certain teaching 
competencies were rated as desirable by teachers of gifrted and talented 
students. The second objective was to assess thfe*extent to which certified 
teachers of gifted and talented student fej.t qualified in each of the competencies 
listed. Descriptive data collected also indicated specific, areas in which further 
training was desired on the part of the teachers surveyed. 



< A statewide random sample of certified teachers of^ the gifted and talented 
was selected to receive the questionnaire. In addition to the rating. of actual 
'and desirable competencies, tfie teachers were further asked to describe 
themselves in terms of the following- information; a) level of program (elementary, 

* ' , * 

junior high, senior high or cross-level) ; ,b) degree earned (Bachelor ! s in 

: .• - * • ' • l 

elementary, secondary or 'special education; Master's in elementary, secondary 
or special education; arid other degrees earned); c)^ ap le or female; d) typte 
of program (gifted, talented or combined); e) number of total years io teaching;** 
f) number of years' in gifted education aricPg) whether or riot they were currently 
teaching in a .gifted or talented prpgr^w!* Approximately forty percent (n=96)of 



'the questionnaires were returned. Of those returned the ifiajority were from 
elementary (45%) gifted (78%) programs functioning in municipal separate 
school districts (59%). The majority of teachers had less than five years* 
teaching experience (87%) in gifted/ talented programs and all responflents 
were currently teaching. Three items: sex, degree earned and overall teach- 
ing experience were found *to be significant in the description of the sub- 
populations. These are found in Table 1. 



Table 1 

Description of Subpopulations 

Actus^. CompeterTfcy Desirable. Competency 

degree Earned - .225^ .290** 

Sex - .457** . .737** 

Overall teaching Experience * .254* .271** 

♦District * ' .181 , .150 

Level Taijght ' ' ..099 .151 

Type of Program -.093 .160 

Years Teaching Gif ted/Tal-ented - / .162 * .314 



*p^>.05 " ** P Z, ,Q1 



The internal reliability of the actual scale and the desirable scale 
was established at the .95* level through computing an Alpha Coefficient. 

. i ■ , ' - . 

\The data collected indicated significant differences in all actual and 
desirable teaching competencies <at . the .001 level of confidence* These 
are found in Table 2. ^ f 
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-Table 2 

Correl!1SH^Mk tual and Desirable Competencies 



v- 



COMPETENCY 



Actual . Desirable 

X SD X SD _L 



Screening 

U Familiar with instruments* 3.22 .95. A. 41 .70 10.54* 
and methods k 

2. ^cogniza *havior.l 3 . 72 ;76 . 4 .66 . 50 • uas . 



3. Aware of effect of 

environmental variables 



A. Able to plan and supervise 
screening program 

Assessment 



3.42 1.02 < A. 22 .85 7.56* 
3.06 1.21 1..07 .12 , 6.55* 



5. Familiar with variety of . 

instruments and procedures 3.10 J .96 A. 27 .65 . 1Q . 61 * 



6. Familiar with alternative 

methods to assess \ 

culturally divergent and 

economically disadvantaged 2.66 1.05 



A. 03 .86 9.87* 



7.*ble to plan and supervise ✓ ✓ * 

assessment program 2.92 .99 ... 3.80 1.07. 6 .86* 

S 

Curriculum 

8 - f^uT C08nltiTe 3.76 .81 4.82 .54 . l2 .*. 

Tr^T ""'"''A 3.66 .92 .' 4.77 .61: ' ' ,!.». 

10. Conatdara lataraa^aad ^ ^ . ^ ^ M ? ^ 



preferences of students 

Understands career 
planning for' gifted 



11. Understands career . . f, m ' . % . $ 

nion^nc for.ifted 3. AO 1.10 4.28 .91 . , 6.92* 



Table 2 coritinued. 
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OMPETENCY 



Actual 
X SD : 



Desirable 
X SD 



Instruction 

12. Uses a variety of 

instructional styles 

13., Plans instructional 



3.68 .93 



4.68 



.66 



activities using all 
content dofliains 



3.51 



,98 



14. Plans x instructional 
activities to develop 
creativity 

15. Fosters the development 
of »self-concept 

16. Fosters the development 
* of leadership 

"17. /Plans for the development 
and expression of 
artistic talent 

r; 

18.. Familiar w\th research 
methods and encoui^ges 
independent study 

19. i Can organize activities 
and manage all students 

Materials 

20. Can use,, select and 
adapt materials to 
strengthen" cognitivfe 
abilities 



3.81 .95 

3.82 ,83 

3.43 1.06 

. > 

"3. 46 .92 
3.78, .97 



4,62 .70 

t 

I 

4.65 -.63 
4.72 ~ .63 
4.46 .71 



3.81 1.0 



4.10 



4.70 



4.67 



.92 



.51 



.47 



21. Can use, select and , 
■ adapttfmaterials to ■ 

strenj^ben academic 
abijitils 1 

22. Can use, select and 
adapt materials to 
develop creativity 



\ 



3.75 .84. 



4.65 



.63 



.3*67 1.01 



3.67 .96 



4.57 .61 



4.55 .63 




9. '94* 

. 9.43* 

. 8.02* 
10.00*. 
8.59* 



7.13* 



8.65* 



7.89* 



11 .15* 



7.58* 



8.16* 



Table 2 continuecf. 



COMPETENCY 



Actual 



Desirable. 
t , SD 



23. Can use, adapt and 
.select materials to., 
develop sel^-concept 

24. .Can use, - adapt arid 
•select materials to 
strengthen leadj$rship' 

s 

25. Can use, adapt and 
select materials to 
develop artistic talent 

Coordination .. , . 

26. Capable of lQcating 
and obtaining support 

27. Capable of organizing 

. and coordinating delivery 
Services r 

28. Able to" integrate gif ted 
* apd regular classroom 

goals and objectives 

i 

29. Effectively. communicate 

Srogram^ggals with 
therS . 

30., Can assist regular 
classroom teacher 

Evaluation 

31. Can use a variety of 
. instruments 

32. Can measure development 
' / 

\ > 



3.37^ .1.20 



.3.18 1.1A 



3.31 1.08 



3.82 .1.15 

3.82 l*15\ 

3.23 .98 

3. 42 .99 
3.16. 1.06 

3. 07 l v .07 
2.95. 1.03 



*4.43 .88 



/ ■ 

A. 35 



.74 



4.27 .79 



4:63 .62 



4.63 



.62 



4.23 .81 



4.68 



.51 



4.28 ~86 



4.38 
4.27 



.66 
•71 



8.18* 



9.02* 



8.12*- 



6l27* 



7.33* 



8.67* 



'10.98* 

.' i 

9.29* 



10.24* 
11.66* 



J : 



Ta)>le 2 continued*. 



COMPETEN 



Aqtual , .* V ' Desirable 
X SD ■ X SD 



33. Able' to involve "^X ^ , , 
persons in impact ^7 

evaluation . • „ 1.00 A. 26 .77 . . . 10.42* 

34. Able to communicate/ ; . : ' *. 
evaluation results . * 3 V 07 1.06 A. 26 . .8*. , 10*17* 



35. Able to*interpr<*t and ' . ' ' 

3.31 1.21 4.56 .72 



revise program 



*pZ.,.Q01 



The' twelve areas demonstrating the most significant, discrepancy betweenX 
& * * " ^ , > 

actual, and desirable competency were; familiarity with instruments and methods 

of screening and assessment; recognition of behavioral characteristics eft 
superior students; planning and development of curriculum to strengthen 
cognitive processes; planning and development of 'cufricult^n strengthen 
affective processes; development of -interpersonal skills #to strengthen self- 
concept; selection and development -of specific materials designed to strengthen 
evaluation skills, inductive ^and deductive reasoning skills and leadership v 
skills; the communication of program goals and'objectives' to tegular .classroom \: 
teachers and' the publip; and all components of the evaluation process, ■ - ^ 

• * ■ 

There are several "implications that c^n be drawn from this study. Jhe^ 
teachers surveyed demonstrated a wide discrepency between those areas designate^ 



as desirable competencies £nd those designated as actual competencies . 
Teachers with more teaching experience and education demo'ng titled a more 
positive view* of their actual competencies. This indicates a positive 
relationship between degree, earned , years of teaching experience and 



achievement of perceived competence in teaching gifted and^talentei^students 
^ee Table i .) 



i 



Two major areas were responsible for* 1 the overall discrepancy founvL 

, * - . »s. 

* , ft 

between actual and desirable competency. .These were: a) screening and 
assessment for placement procedures and, b) evaluation processes including: 

evaluation of learning outcomes;* measuring development; involvement of 

» ( fr . ^ \ 

A ( 
others in the evaluation process; communication of results; , and inter- 

pretation and resultant modification of instructional procedures based on + 

evaluation data. In addition to the major areas, the teachers showed 

t 

discrepencies, between actual and desirable teaching competencies" in the 
areas of curriculum, instruction, materials and in the coordination of the 
gifted program with the regular classroom teacher. * 

I-t'.is img/erative that teachers of the gifted and talented acquire the 

) , 

competencies necessary- to appropriately teach their, students. The acquisition 

of certification in gifted education does not insure competency in as^es^thent, 

rggram development, evaluation or practice, Certification standards and 

graduate lfevelcoursework 'should be gi^en close scrutiny to insure that the 

* « 

acquisition of minitoum competency skills accompanies certification or degree 
programs. The reviev/ of these programs and standa;rds should provide further. 



education and training in screening and assessment skills • Although not 
directly responsible for screening ,ancl placement, 'teachers of the gifted 
are often called upon to explain and justify placement of Students or to , 
suggest ^appropriate measures for screening use. The areas of .curriculum ^ 
planning,' instruction and material development need to be reviewed paying 
, particular attention to the development of these areas in reference to 
leadership abilities and self-concTept . In addition, the communication skills 
necessary to.adequately explain the goals and objective^ of* the gifted 
program to students, other teachers, administrators, parents and tne community 
^are imperative. to the continued acceptance, growth and development of the 
program. Lack of adequate communication can lead to gross misunderstanding 
of the program on the part of non-participants. The teachers of the gltted/ 
talented should also be able £0 contribute to the regular classroom program 
in- an appropriate manner. In order to provide a complete educational plan 
for the gifted . student, interaction between the gifted program and the 

regular classroom shoultf occur at regular ' intervals . Finally, the most critical 

. ■ - 

of rfiscrepency between actual and desirati^/ competency was found in the 
evaluation. procedures . La£k of competence in the use and interpretation of 
evaluation methods" leaves the educational progfams for gifted at a haphazard 
level, subject to the fluctuation of school burets, change of staff or whims, 
of administrators. In order to become a fully functioning integral part of 

the school system, teachers of the gifted and talented must be able to provide 

<; » ■ 

the accountability necessary to establish the positive impact;/Of the program. ^ 

■4 

Teachers of the gifted and talented must became competent in the use of 
evaluation procedures to monitor student development, evaluate the effectiveness 



. 'V. 

10 \> ; ( 



of the instructional program, make appropriate changes based on evaluation 
data and interpret the results to the appropriate persons involved. Without 
adequate teacher competency in all phases of gif,te4^educa tion programs \ ^ 
these programs will remain educational frills insterad of the educational 
imperatives they should be, ' 




SelecN. Competencies for Teachers of the Gifted Questionnaire 
■." ■■' Bevefl| : D, Shaklee Nei-1 G. 
'. ': Mississippi* State University 



-.Lis ted X>n the ftjllojflJng '.pages' <are 3$ j^oihpe t e'tic s which research has shown to , be. important in designing ; 
and operating programs fo^|if ted ■ 'tf t jif(^ix^. ^ For^-ea^* c^mpertency", circle the ajimberoir the scale which 
; indicates- ; thei:4|^tance\^r ' teacht^^^^^t^^* 'The' following definitions apply to^the two scales . 
in this, instrument:' • '*"' • • ' ' : ^ ''• ■ 



- DES 1MBIE:|^MFETENCIE^; : ' ^.Tfeer jEaaj^^^^.V^ch;-^^ U:omp.etenc» r.should be .practiced in the ' 



V ■■<)■. 



•," ••' ACTUAL COMPETENCIES: The;;e^Tvp'tO>Kich^ practiced ,in 'ttje classrooms 

:-fach behavior . item is to be rated pn bo^h >sca„lesy • t"he Desirable Competencies scale and fle Actual 
Competencies scale, Please. draw' a^tircle' -afoiind- the number which best describes your perception of 
the p;roper rating of the item on aV'sc'ale of 1 to "5 with 1 representing the lowest rating' and 5 the highest 

' rating,'. .;'•'•' f i :''$.!';>;.'' '.■ . * "*'.'. 

When rating on the Desirable Competencie's scale,' a rating . of 1 indicates that you -perceive the particular 
behavior as unimportant as a teacher competence-^ a rating of 5 indicates that you perceive the particular 
behavior. as highly Important as a teacher competence; and a rating of 2, 3, or 4 indicates your perception 
of the importance of the ..competency as fallih'j^sbmewhere between the two extreme ratings. 

When rating on the Actual Competencies scale, a rating of 1 indicates that you penpeive the particular 
■behavior as occurring in classrooms very rarely; a rating of 5 indicates that you perceive the particular 
behavior as occurring frequently or extensively in classrooms'; and a rating pi 2, \ or 4 indicates' your 
perception of the frequency of occurrence of the behavior as .falling.- somewlrcMietween 'the two extreme 
.ratings..;-.. * v 

In addition if you would desire further Mining on any of tt£ competencies listed please place a check 
mark in the column, next to the desired competency. 

> 

THANK VOU I 



NAME : 



CHECK ONE: 



QUESTIONNAIRE 



\ 1 



Selected Comi^etencies for Teachers of the Gi'fted: 
Importance of and Need for Further Training 
■ ff. , \ . ' 1 

CURRENT 'ADDRESS : , \ 



1. Elementary " 2. 



Junior High 



3, 



SCHOOL:. 



Senior High 



-£ — u 



ECK OfrE: 



4. 



1.' \ Bachelor's/ 2. 
Elem. Educ, 



Master's/ 
Elem. .Educ . 



5. 



Bachelor's/ 
Secondary Educ. 



Master's'/ 
Secondary Educ. 



6. 



3. '/k v Bachelor,' s/ 

• , Special Education 



Master's/ 7. 
Special Educ. ' 



Other Degree 



PLEASE ANSWER: 



1. Male Female 2. Currently tpching^in gifted program: YES NO 
3. Program Type: GIFTED TALENTED k. Number of Yeats Total Teaching^ 

5. Number of Years in Gifted Education: 



BRIEF DESCRIPTION OF YOUR PROGRAM: 



[ P. 



t ■ 
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COMPETENCIES FOR TEACHERS OF THE GIFTED QUESTIONNAIRE 

I 

Desirable Competencies Actual Competencies 

.0/ 



\ 




1. The teaqher of the gifted is familiar 
with instruments and methods of 

. screening for superior cognitive, aca- 
demic, creative, and leadership , 
abilities and for artistic talents. 

2. The teacher of the gifted can recog- 
. nize behavioral sighs if superior 

cognitive, academic, creative; and. 
leadership abilities^and artistic, 
talents, / 

3, The teacher of the gifted is aware 
of environmental variables which 
affect the degree to which cogni- 

4 tive, academic, creative, and lead- 
ership abilities and artistic talents 
can be measured or observed. 

4, The teacher of the gif fifed is able to 
, plan and supervise a screening 'pro- 
gram, designed to identify -students 
witn superior cognitive, . academic, 
creative, and leadership abilities 
and artistic talents, 



1 i.3 4 5 



12 3 4 5 



1. 2 3 4 5 



v 

1* 2 



3" ' 4 5 



12 3. 4 5 



12 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



4 A 



5. The teacher of the gifted is familiar 
with a variety of instruments and pro- 
cedures for assessing outstanding cog- ■ 
nitive, academic, creative, and leader- 



12 3 4 5 



ERIC 8hi P abilities' and artistic talents, 



1 2 3 4 5 



/ 



J 



•6, The teacher of. the giftedis, familiar 1 
with alternate methods flfassessing' 
1 ' the cognitive, academic, creative, 
and leadership abilities and artistic 
talents of culturally divergent and 
economically disadvantaged students,' 



Desirable Competencies « 
V o $ SI " V 

V 4 



7. The teacher, of the' gifted is able <o 
plan and supervise, an assessment pro- ' 
gram, resulting in the identification 

.•(.of students with outstanding cognitive, 
academic, creative 1 , and leadership- 
abilities and artistic talents, 1 



CURRICULUM 



i 



plan and develops curriculum which 
will strengthen higher lev^Kogni-, • 
tive processes, develop creativity 
. and leadership, and offyr opportu- 
nities for the expression of artistic; 
talents, 

9. The teacher of the gifted is able to 
plan and develop a curriculum which 
will strengthen higher JLevel affec- 
tive; processes,, develop interpersonal 
skills, 'and strengthen'', the self- 
concepts of slnidents^, 
f y 

.10. The teachfir of phe gifted considers- , 
the interests ^and preferences of stu- 
0 dents when planning &f curriculum. 



1 2 



1 



1. 2 3 4. 5 



8. The teacher of thf gifted is able td, ; l \ .2 , 3 \ , 5 

V ■ 



■1 



3 '4v 5 

1 



Actual Competencies 




.1 2 3 4'f5 



V, 2 -3 4 5 



A 



1 2 3 ' V 4 5 . 



i . r 3. 4 • 
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Desirable Competencies 



Actual Competencies' 



i, 



,' 11. The teacher of the gifted under- ■ 
stands the problems faced by 
#' students in career planning and 
adapts career education concepts 
to meet the special nee'ds of his/ 
her students. 

INSTRUCTION ' 

I . ■ ■ - • 

4 

■ 12. The teacher of the" gifted uses a 

variety of instructional strategies 
«,in response to the, individual 

■ learning styles and abilities of lp* 
gifted students. •-, ^ 

13.. The teacher of the gifted \\m 
/instructional activities which 
strengthen higher t level cognitive 
and affective processes*, using 
, ' . ' content di#wn from all academic 
' areas. 

14. The teacher of thfr gifted plans 
■instructional activities ' 
* develop creativity and offer 

opportunity for creative production. 

» 

.15. The teacher of the gifted uses 
■ instructional strategies and 1 
.possesses interpersonal skills which ' 
foster the development of positive 
/self-concepts, 

16,, The teacher of the gifted plans '1 
q instructional activities which foster 
ERJC the development of leadership ability. 




i . 2 . 3 *4 . 5 



1 2 3 4 5 



1 2 3 4 3 



1 .2 ,3 4 5 



1 2 3 4 5 



2 3 4 ■ '5 



Hi 



0/ 



11 h 

St 



"1 * 2 3 4 5 



2 




3 4 5 



12 3 ,4 5 



3. .4 5 



31 4 ,5 



1 2 3 



4 5 



Desirable Compecen-fiieg 



V 



The teacher of the.' gifted plans 



I 



3' 4' 5 



» ( instructional activates which* 
\ offer the opportunity for the 



development 'and eJtjfression of 
^ artistic talents. , 

18. J Th> teacher of tlfe gifted is 
familiar with research method- 
ology and is capable of super- 

* vising students engaged in inde- 
pendent and group Research pro- 
jects. » • 

19. The teacher of.tye gifted can - 
organize activities and manage 
for all students assigned to him/ 
her. j (i 



1 



1 2 3 4 5 



2 3 . 4-, 5 



Actual Competericie.s 



V?/ *M '0/ 



hi fit ? 



15 n / * 



V 



1- 2 3 4 5 



1 »2. 3 4 5 



1 2 3 4 5 



A 



MATERIALS . r . ' ' 

" t , 

20. The teaqher of the gifted can 
select, adapt, create, and use 
. materials designed to strengthen 
such cognitive abilities as eval- 
uation, inductive ( and deductive 
reasoning, forecasting, etc. 



21. The teacher of the gifted can 
select* adapt, create, and use 
materials designed to strengthen 
academic performance. J 



22..' The teacher^ of the gifted can 
'select, adapt, create, and use 
materials designed to develop 
LSiL creativity and increase creative 
nroduction. 



1 2 3 4' 5 



2 3 4 5 



'2 3 4, 



1- 2 



3 4 5' 

/ 



V;H'" • 

1 2 "n3i 4 5 



l 2.3 4 5 



Desirable. CoinpL'tchcieB 



28. The teacher of the gifted is' able 

•'tdiiitegiii^Se-goalB' and' oh 

' with thosl^ipre^' Wtruc-- 
'''""" where appropriate, , 



' 29, Th^teachettotH^iftea* can , 
\ effectively communicate the goals' 
■f and objectives t>f the' gifted pro- 
irao to student's, otlier teachers, 
idrt^t|it^^p«iiA»;- and the • 
. r • '•community S .' • . 

30. The teacher of the gifted is able 
tq, assist regular classroom , 
teachers in meeting the needs- of' ' 
their gifted students. . ;\< 




1 2 3 4 5 



.1 2-. 3 4. 



Actual' Competencies 




I 2 3- 4 5 



1 , 2 3 ■ 4., 5, 



EVALUATION 



31. The -"teacher of the gifted can 
• '. select,, adapt, create* and' Use a ' 

' variety' of instruments and methods' 
■ T' J for evaluating learning 'outcometf. 

\; The teacher pf the. gifted can 

." ':>'/". measure,;. the development .of ' cognlr , 

tlve, affective, and academic ; 
••'-':'' skills and creative, leadership,. 

•>.'•■ , i and 'artistic ability. • / •;. 

. ; .. . .33.: 'The'teaChw o/thte gifted is able 
■ • to", Evolve; studentV faculty, and 
■ .v. r ; ' ' parents in, the 'evaluation of the 
cD?r" total, impact ; of, specVl .aeryicea '. ; 

- a ' for the gifteaV>fe$;^ ; ; . ; : 



1 2 3 4 5 



1,2, 3 4 5 



■\ ' r i : 3 4 5 



1 ■ 2 3 4. 5 



1 2 



.3 . 4 .5 



3-4 5 



27 



